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Extended Abstract  

‘Indigenization’ is currently touted as an “overarching area of emphasis” within the 

University of Regina’s 2015-2020 Strategic Plan (http://www.uregina.ca/strategic-

plan/message/index.html). As a doctoral student at this university, I (Shana) was introduced to 

the notion of Indigenization of mathematics curriculum when reading Sterenberg’s (2013) article 

and while enrolled in an elective course (taught by Dr. Nolan, my dissertation supervisor). Since 

then (the 2014 Fall semester), I have been researching/struggling to understand and work at 

(re)imagining mathematics education understandings, practices and curricula through/with 

Indigenous knowledges and decolonizing pedagogies.  

The notion of Indigenization is troublesome for it can be understood as making room within, 

while not necessarily making changes to, Euro-Western (dominant/colonial) discourses, 

institutions and systems for inclusions of Indigenous knowledges (Archibald, 2006; Monchalin, 

2016). Similarly, Grande (2011) argues that inclusive attempts expressed as integrations, 

accommodations, reconciliations, incorporations and amalgamations, as examples, tend only to 

reflect token practices – that is, a colonial spin is applied to Indigenous knowledges.   

Thus, I wonder whether notions such as Indigenous mathematics education and culturally 

responsive mathematics pedagogies are reflective of decolonization (unlearning, undoing and 
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(re)imagining colonial discourses/institutions/systems) through/with Indigenous 

knowledges/worldview and resurgence (Monchalin, 2016). I wonder this because such notions 

and related projects tend to mostly reflect processes of superimposing Platonist mathematics onto 

Indigenous artifacts whilst simultaneously stripping Indigenous knowledges (Aikenhead, 2016; 

Fasheh, 2015). The end result, the transformed/superimposed/stripped artifact, is supposed to 

motivate Indigenous students to relate/connect to and learn school mathematics, however, “the 

secret weapon of cultural imperialism” (Bishop, 2006) – the Euro-American (Aikenhead, 2016) 

or near-universal, conventional (Barton, 2008) mathematics – remains unchallenged, intact and 

mandated by educational ministries/governments. 

The poster and session was used to launch the data collection phase of my dissertation 

research through engaging conference participants in complex conversations about what 

decolonization of mathematics education could mean, beyond our collective/current 

understandings, in hopes that we/I might continue to (re)imagine decolonized possibilities of 

mathematics education for all students.   
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